recommended adoption of criteria-referenced assessments that informed students of the level of their professional development throughout their programs. One of the last recommendations of the report's chapter on assessing student learning was to require that students compile educational portfolios (commonly termed e-portfolios). 5 This article sets out how we implemented e-portfolios into our law curriculum. It discusses problems we encountered and how we addressed them. We conclude with recommendations for enhancing the use of e-portfolios as a teaching and learning tool.
Despite increasing interest from elsewhere in the higher education sector, 6 there has been little published in the United States on the issue of educational portfolios. 7 There is little literature because e-portfolios are relatively new to the legal discipline, not only in the United States but also in other common law jurisdictions such as the United Kingdom and Australia. Between 2006 and 2008, the United Kingdom Centre for Legal Education funded four pilot projects that experimented with e-portfolios to document skills development and reflective practice among undergraduate and postgraduate law students. The project also extended to law firms and legal professional associations, which monitored and provided feedback on law student progression through a series of transactional exercises. Although the findings were positive in terms of the capacity of e-portfolios to demonstrate a broad variety of learning outcomes, facilitate personal development planning, develop reflective practice, enhance employability skills, and directly involve law firms in legal education, the project determined that until e-portfolios were required for professional accreditation, their implementation would be less than systematic.
Driven by government policies, 9 and the desire to substantiate learning from a quality assurance perspective, 10 as well as the increasing affordability of e-learning technology, e-portfolio developments are now being more commonly used in Australian high schools, vocational schools and higher education institutions. Many of the developments are summarized in the Australian E-portfolio Project Final Report.
11 An Australia-wide e-portfolio community of practice also provides a forum for dialogue on policy development, exchange of ideas and research, dissemination of resources, as well as a base for organizing workshops and symposiums for general and special interest groups within the e-portfolio community. 12 In view of the potential of e-portfolios to assist students to become more reflective learners, the report recommended formulation of government policy regarding Australian e-portfolio practice, articulation of academic principles governing e-portfolios as a teaching and learning tool, as well as the development of interoperability and other technical standards. To some extent these goals have been achieved by the VET E-portfolio Roadmap, 13 which establishes a framework for understanding and implementing e-portfolios in the Australian vocational sector.
At the same time, the University of South Australia (UniSA) launched a new law program in 2008, and sought to distinguish itself from other established programs as a high quality, student-centered school. UniSA had recently revised its teaching and learning framework, 14 mandating the integration of experiential learning (including career management skills) into all programs. The school also adopted e-portfolios, incorporating evidence of 9.
E-portfolios were seen as a means to encourage student mobility between Australia and other countries, including members of the EU, especially in light of the establishment of the Bologna Process in 1999. incremental development of knowledge, skills and professional attributes, as a key mechanism to achieve these aims.
While there are a number of differences between legal education in Australia and the United States, UniSA's experience with educational portfolios offers lessons for American educators. This article begins by outlining the features of Australia's current legal education context which helped to steer the project managers to the view that embedding e-portfolios in the law program could assist with the implementation of the school's aims and objectives.
The Australian Legal Education Context
Despite the long entrenched rhetoric of student centred learning, 15 in reality most legal education in Australia, as in the United States, is homogenised and monologist, rather than dialogic and transformational. 16 Students are generally expected to absorb material delivered by lecturers or online in text form then apply it to hypothetical problems in situations far removed from the professional practice they are likely to encounter upon graduation. Opportunities for individualizing the learning process within courses/ subjects are very limited as are opportunities for integrating atomistic learning experiences.
There are many reasons for the disjunction between rhetoric and reality in Australia: perilous funding for legal education; 17 outdated accreditation requirements focused upon the attainment of discrete areas of knowledge rather and an educational culture which tends to reward research output more highly than good teaching. 21 In many parts of the Australian legal academy debate still rages as to whether the goal is to educate students to be effective legal practitioners or about the nature of law in society. 22 The debate rests on two major foundations: First, the identity of law as a system of formal knowledge has been shaped by scholars and pursued through intellectual study rather than a trade made up of technical know-how acquired through apprenticeship.
23 As a result of this perspective, historically, Australian law schools, like those in the U.S., eschewed pedagogy that appeared to train students to act like lawyers emphasizing instead that they should learn to think like lawyers. 24 Second, Australian law graduates currently seek employment in a multitude of roles, 27 given the likelihood that graduates will pursue a range of career paths over their lifetimes. Nevertheless, because graduate attributes are developed within the context of particular programs of study, they are interpreted and cultivated with specific discipline practices in mind.
28 Therefore, while all university graduates are expected to be effective communicators, law graduates are also expected to be capable advocates and to relate well to those who seek their counsel. Likewise, all university graduates are expected to be information literate. In the context of the study of law, this translates into proficiency with research databases and an ability to effectively There is a growing consensus that the attainment of graduate qualities should be documented by evidence of the process and outcomes of student learning.
30 Such evidence is derived chiefly from assessments which tangibly demonstrate that law graduates can effectively communicate, behave ethically, engage in teamwork and so on, and which demonstrate the process by which students learned these things.
31 Assessment should therefore be designed for a whole program rather than on a course by course basis with a view to ensuring that the range of graduate attributes claimed is examined, that unnecessary duplication is avoided, and that functional knowledge is acquired incrementally so that learning can be augmented and reinforced. There should also be opportunities for students to record and reflect upon their learning process 32 but also continue as independent, lifelong learners. 33 Reflection also performs an important pedagogical function-bridging the dichotomy between legal doctrine and legal practice.
34 Student reflection facilitates the infusion of "multiple identity narratives, layered contextual descriptions, and 34. It thus has the capacity to mollify the intensity of the debate foreshadowed earlier in this article between those who believe that the law school should train lawyers and those who believe that the law school should educate students about law in society.
silenced community histories." 35 The ability to reflect upon learning and the ability to seek and make use of feedback are now regarded as essential graduate attributes for law in the United Kingdom. 36 E-portfolios are one method by which the incremental development of graduate attributes can be recorded while simultaneously facilitating student centered learning and reflective practice. As e-portfolios are maintained over time and not limited to particular course assessment, they focus student attention on their incremental development rather than upon individual assessments and provide students, their assessors and potential employers with a holistic picture of knowledge, critical faculty and competency. 37 Furthermore, because e-portfolios are constructed by the learner, they are inherently student centered, 38 allowing students to highlight individual experiences, strengths, and achievements. They can incorporate any media: text, images, video and sound as well as social networking capabilities that permit users to share, comment upon and manipulate content. Consequently, e-portfolios can incorporate evidence of learning well beyond the classroom, allowing students to store items related to workplace learning and involvement in community activities.
Two constituent elements make up an e-portfolio: The tool or platform which acts as the repository of student learning; and the process of collecting evidence of learning, selecting artifacts that are representative of particular learning outcomes, reflection, and publication to a particular audience. 36. "Ability to reflect critically: A student should be able not only to learn something, but to reflect critically on the extent of her or his learning. At a minimum, a student should have some sense of whether s/he knows something well enough or whether s/he needs to learn more in order to understand a particular aspect of the law. 
Project Implementation
The authors of this article led the project to embed e-portfolios into the law program at UniSA, which was generously supported by a UniSA Learning and Teaching Grant and topped up with funds from UniSA's Division of Business. At the outset, we sought to build constructivist e-portfolios 40 that mirror the framework of UniSA's graduate qualities. 41 Those portfolios include the following elements:
• A digital archive allowing students to upload samples of their work in any media format, for example, video clips of negotiations and mock advocacy; research papers; legal documentation (draft pleadings and affidavits) and power point presentations;
• A digital archive of the student's achievements and acknowledgements of achievement (for example references and awards);
• A showcasing format allowing students to create multimedia resumes and to tell stories about themselves;
• Opportunities for students to identify evidence of their learning by. examining their previous outcomes and looking forward to goals; and
• An institution-wide database collecting assessment data from learning experiences embedded into the curriculum.
One of our first priorities was to identify an appropriate e-portfolio tool that accommodated these aims and objectives. We conducted literature reviews, scoured websites promoting e-portfolio practice, attended conferences, as well as spoke with existing e-portfolio users and administrators at universities such as the Queensland University of Technology, 42 the University of Melbourne 43 and Charles Sturt University. 44 Because we wanted to embed e-portfolios into teaching and learning using UniSA's graduate qualities as the governing framework, tools based solely on building resumes for career development we rejected in favor of more learning oriented tools. 
Embedding E-Portfolios in a Law Program
As we examined the variety of e-portfolio tools, we also considered a number of policy related questions:
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• Ownership of the e-portfolio: Would UniSA own the e-portfolio or would the e-portfolio be owned and controlled by students? Would students hold intellectual property rights to e-portfolio content?
• Legal liability for content: Would UniSA be legally liable for breach of copyright or defamatory material uploaded to student e-portfolios?
• Verification: Would the e-portfolio be considered an official record of student learning? If so, how could the information it contained be verified? Would the e-portfolio tool enable authentication of authorship of content?
• Interoperability and transferability of material: Could the e-portfolio be transferred to another institution? Could the content of other e-portfolios from secondary schools or the VET sector be transferred into UniSA's e-portfolio?
• Storage capacity: What server capacity was required to store the large amount of data generated by e-portfolios? What would be required to back up and maintain e-portfolio content?
• The links between e-portfolios and the existing UniSA learning management system and between e-portfolios and student assessment: How would the e-portfolio be assessed in a manner that was fair, valid and reliable? How would the e-portfolio link to existing systems for recording student assessment?
• Scalability: If the e-portfolio project in the law school was successful, could it be expanded to other parts of the university? Would it include alumni? What infrastructure would be required to ensure its successful deployment?
The answers to many of the above questions depend on the specific learning tool employed. For instance, if the university selected an open source tool requiring adaptation to the UniSA environment, such adaptation required a development server and later a means to deploy the adapted tool to students through the university's learning management system. In turn, subject to the effect of a disclaimer, 47 that meant that the university was likely to be regarded as legally responsible for student e-portfolio content. If the university was responsible for content, it would have to institute a system for monitoring 46 , a disclaimer appears at the bottom of each student e-portfolio and a systems administrator with access to every student e-portfolio can delete the portfolio if it varies from QUT protocols.).
content which may have run counter to student construction and ownership.
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Use of an open source tool also had implications for scalability. Not only would large amounts of data require storage on university servers, but the tool had to be customized so that it might later be applied to a number of different programs and circumstances. On the other hand, if a proprietary e-portfolio tool was acquired, there could be problems effectively linking the tool to the existing UniSA student management system, in turn, raising issues for ongoing provenance and management of student submissions. Stand alone proprietary tools also tended to be expensive to implement.
The limited scope and budget of our project pushed us toward an off-theshelf proprietary solution. After attempting to customize an open source tool to the law school's needs, it became evident that the tool required considerably more investment than the project allowed and that implementation would need substantial assistance from open source consultants.
49 Accordingly, we adopted Pebblepad, 50 a proprietary e-portfolio tool, whose key features of include:
• Cost; • Quick and easy implementation;
• User-friendly interface;
• Good user documentation; • Interoperability;
• Ability to integrate with common student learning and management systems;
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• The enthusiasm of Pebblepad developers and their willingness to assist us; and
• The ability to tap into an existing U.K. community of practice.
As we discussed which e-portfolio tool to use, we also identified the assessment tasks in level 1 (core) courses suitable to submit to the e-portfolio. Later in the project we did the same for level 2 courses.
55 However, as a result of time and resource constraints, we limited e-portfolio assessment to two courses in the first year (Contracts A and Contracts B) rather than the full range of assessment that had been identified for potential inclusion in future years.
E-portfolios were introduced to students as part of a two-day orientation program which emphasized that this tool would allow them to collect, store, organize and display evidence of their individual progression toward the UniSA graduate qualities. A lecture followed the orientation, introducing UniSA's career service, the concept of career management, and how students could use e-portfolios to assist in personal and career development planning.
Students enrolled in Contracts A, a level 1 course, had to submit a reflective journal on their experience in a negotiation exercise. The negotiation exercise itself was relatively simple. Students were asked to role play a simulated negotiation of better work-life balance in a law firm. Some students acted as junior lawyers seeking more time at home with their families and other students played the role of senior partners seeking higher levels of productivity from their employees. Prior to submitting their journal students were advised and instructed to incorporate self-evaluation and an outline of the areas of improvement of their negotiation skills into their journals.
A more complex negotiation exercise followed in Contracts B, combining problem-based learning and negotiation. In Week 3 of the ten-week course, students were provided with a commercial contract, witness statements, Students, 43 Educ. Media Int'l 133, 135 (2006) . 54. This was an important feature for the authors with respect to scalability and the ability to authenticate authorship.
55. Only level 1 law courses were included at the start of the law program in 2008. When we were able to determine the curricula, teaching methodology and assessment, in 2009, we mapped these courses and identified suitable e-portfolio assessments.
correspondence and commercial documents, and were guided through a stepby-step legal analysis of the issues presented. Students worked in small groups facilitated by practitioners and attended subsequent debriefing sessions.
In Weeks 7 and 8, three-person student teams representing separate parties in another commercial contract dispute had to analyze the legal issues presented in a contract, witness statements, correspondence and commercial documents and then negotiate a settlement to the dispute. Student assessment included an individual reflection on the negotiation exercise, which, among other matters, addressed the development of negotiation skills between Contracts A and Contracts B. The individual reflections were submitted to Pebblepad was along with later feedback from professors. Students were able to access the feedback and their grades when the examiners released them through what Pebblepad calls an assessment "Gateway." 56 The relationship between students' social space, personal and institutional space, bridged by the Gateway, is illustrated by the diagram below: In addition to the assessable tasks above, students in the Level 1 course called Australian Federal Constitutional Law participated in moots, which were digitally recorded and subsequently made available to students for uploading to their e-portfolios for reflection and showcasing purposes. 58 Otherwise, students were free to submit and collate any evidence of their learning drawn from any source to Pebblepad.
When the project was extended into 2009, students were asked to provide assessment through Pebblepad in the following courses: Legal Research and Writing, Corporate Law: Finance and Governance, Evidence, Civil Procedure, and Professional Conduct.
Legal Research and Writing
One of the major assessment tasks in this course required students to maintain a webfolio which demonstrated their understanding and application of legal research skills including the location and identification of case law, statute law, international instruments and commentary as well as their use and understanding of secondary sources.
Corporate Law: Finance and Governance
Students in this class were divided into groups representing different stakeholders in a corporate governance scenario designed to raise legal and ethical issues related to each stakeholder's perspective. Students were assessed individually on their understanding and application of corporate law principles as well as their demonstrated teamwork skills. The use of social networking and collaborative tools enabled recording of teamwork and enabled the examiner to give students feedback.
Evidence and Civil Procedure
Both of these courses built upon the scenario-based learning techniques practiced by students in Corporate Law: Finance and Governance. Students were divided into teams representing parties in a civil case and a criminal case. In Civil Procedure, students were given preliminary information about a dispute and then asked to advise on the appropriate form of dispute resolution. They were also asked to role play a mock application for security costs 59 and reflect on this experience, critique model pleadings, draft discovery documentation and engage and reflect upon a mock application seeking further and better discovery of material relevant to the proceedings. 58 . Submission of video files required substantial compression as Pebblepad was limited to a 10 MB upload for any one file. Students were provided with documentation on how to compress files using Windows Movie Maker (a standard feature of all recent Windows systems).
59. In Australian civil procedure, the losing party is generally required to pay the winning party's legal costs. To ensure that parties are able to meet this potential obligation, courts may sometimes require them to lodge security of payment.
In Evidence, students were asked to engage in and then reflect on a number of advocacy exercises including an application to exclude evidence, a scenario involving a hostile witness, refreshing memory in court, adducing documentary evidence and dealing with expert witnesses. Part of this exercise asked students to reflect on their personal skills development and understanding of their professional responsibilities.
The examiner provided feedback on each reflection and students were able to collaborate in terms of the preparation and organization required for each exercise. Students could also provide each other with feedback on their submissions. As a result, the submissions were generally of fairly high quality and students appeared to improve their capacity to work both autonomously and collaboratively.
Professional Conduct
Students were required to submit an e-portfolio resume documenting their development of discipline knowledge, professional identity and legal skills, accompanied by an application for a legal position.
Lessons Learned
Following the initial implementation of e-portfolios in 2008, students were surveyed for feedback using an anonymous web-based survey. A list of the survey questions is appended to this paper in Appendix 1.
To our dismay, students did not embrace e-portfolio technology and practice as enthusiastically as we expected. Nonetheless, the overall student experience of e-portfolios was positive. The perceived benefits of e-portfolios are depicted below: 60 60. This graph was prepared by Dr. Christian Voigt, research assistant to this project. Surveys were administered in the first year e-portfolios were introduced, the first bar indicates results for Contracts A and the second provides Contract B results.
Figure 2: Perceived benefits of e-portfolios
Potential barriers to the embrace of e-portfolios appear in the graph below:
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Figure 3: Perceived barriers to e-portfolios
It appears that students saw e-portfolios as an assessment task rather than a tool for developing and recording graduate qualities. 62 Thus, although the e-portfolio was constructed by the learner, constructivist learning was not necessarily occurring. The perception of e-portfolios as an assessment tool arose partly because submission to Pebblepad was required in only two out of the first eight courses, where two related experiences were recorded rather than the holistic development of students across the range of level 1 courses. Moreover, many of the students didn't regard the e-portfolio as an opportunity for learning. Most of the students saw e-portfolios as a device that would enhance their employability prospects rather than their learning, which was consistent with the manner in which e-portfolios had been promoted to them. Further, as this was the first year of a new program, there were few champions of the tool within the school and within UniSA who could provide examples of how they had used e-portfolios to enhance learning and development. 63 The authors concluded that until students had progressed into the later stages of their program they were unlikely to appreciate how e-portfolios could enrich their learning by providing a vehicle for reflection upon the incremental development of graduate qualities.
Commensurate with one recent study, 64 students were skeptical about employer acceptance of e-portfolios. Students told us that UniSA would need to actively promote e-portfolios to the legal profession and other relevant employers to give the tool credibility in their eyes. Nonetheless, the idea that potential employers could access student e-portfolios was seen as a good thing and again consistent with literature suggesting that employers prefer to search for employee information on the web. 62. See also Tosh et al., supra note 52 (noting that some students in their study viewed e-portfolio assessment as just another assignment). [and] …were confident that the student e-portfolio would help them understand the 'person behind the resume'").
Phillipa Butler
Ward & Moser, supra note 64. Embedding E-Portfolios in a Law Program
Although a majority of students reported that the e-portfolio tool was easy to access, most students said they wanted more supporting material to use it effectively including, (a) material about using the e-portfolio tool and (b) material related to e-portfolios generally. Demand for material related to Pebblepad surprised the authors because Pebblepad user documentation was well developed and easy to access through a help button on the site. The authors believed that the student cohort, which was largely made up of the "net generation," 66 would have little difficulty navigating the site. However, as studies have shown, student competency is variable if moving beyond entrenched tools such as email and mobile phones. 67 This produced anxiety among students regarding submission of assessable material. As a result, between the first delivery of Contracts A and the second delivery of Contracts A and Contracts B, the authors drafted a hard copy, step-by-step guide accompanied by screen grabs for submitting material for assessment. This material considerably reduced student difficulties. Those difficulties were further reduced in 2010 as a result of the introduction of computer based tutorials. During the first phase of the pilot program, in 2008, students did not use many of the e-portfolio features, including personal development planning, blogging, SWOT analysis, organizing group meetings and the social networking elements. As a result, we recognized that our e-portfolio tool required further development. However, in 2009, a number of social networking features were examined and applied in the Corporate Law: Finance and Governance course and later in Civil Procedure and Evidence. As noted earlier, all of these courses were built around collaborative scenario based learning exercises. Surveys 68 and in-depth interviews of 318 UniSA students, including 97 law students, conducted in June 2009 showed that student understanding and appreciation of the benefits of e-portfolios substantially improved, as displayed in Table 1 below: The highest level of agreement was for the statement that students would not use e-portfolios unless required as part of assessment, confirming the importance of embedding assessment into the e-portfolio, 69 as well as the need to improve the student experience when introducing the tool. Student responses polarized on some statements including the value of e-portfolios in documenting professional development (40 percent disagreed compared to 29 percent agreed) and the tool's ease of use (33 percent disagreed compared to 26 percent agreed). 
tasks). Embedding E-Portfolios in a Law Program
In addition to the anonymous survey, a researcher from the Ehrenberg-Bass Institute of Marketing Science interviewed 15 students and found that students perceived the e-portfolios to have little value in early courses but as a very valuable learning tool by the more experienced students. This attitude was also reflected in the comments provided in the anonymous survey, including the need to build communities of practice in e-portfolios:
They are interesting and maybe when I learn more about it, I will use it more, but not many people outside my course are familiar with them and those that are don't use them apart from when it's a course requirement.
Students valued receiving feedback and having an opportunity to develop a more complete piece of work, with many mentioning this as an incentive to begin work earlier. Using the e-portfolio platform for supporting group work was another benefit for students because it improves efficiency and transparency for them and the tutoring staff.
The literature makes clear that reflective practice is integral to e-portfolio pedagogy. 70 Reflective practice entails a conscious and explicit link between thinking and experience. 71 However, deep reflection that enables the fusion of theoretical and critical perspectives of experience is not an inherent skill. 72 Less self-reliant and pro-active students are particularly challenged by the reflective learning e-portfolios encapsulate. 73 As a result, in addition to highlighting the importance of reflection in the development of professional skills, students were provided early on with scaffolding material on reflective writing including examples of inadequate, adequate and excellent reflective writing.
However, student opinions were mixed on the value of reflection. We are concerned that despite embedding reflective activities in the use of e-portfolios in law courses, only 29 percent of respondents agreed that their reflection skills had increased (45 percent disagreed). This level of disagreement was also evident in other projects, with 27 percent of all students surveyed (n=318) agreeing compared with 43 percent disagreeing with this statement. The use of forms by law students to capture reflections, rather than the creation of blogs and webfolios, could be one explanation for this low level of agreement. Another explanation is that it takes time for students to understand and value reflective skills. Students enrolled in a postgraduate Environmental Masters program in 2009 used e-portfolios for reflection. In contrast to the undergraduates, 62 percent of those respondents (n=21) agreed that their reflection skills had improved by creating e-portfolios. This augurs more positively for the introduction of e-portfolio pedagogy in U.S. law schools where J.D. students are postgraduates and primarily focused upon learning for the purpose of entering the legal profession.
However, insofar as undergraduate Australian law students are concerned, despite the provision of the scaffolding material, it became apparent that more classroom time was needed to develop reflection and reflective writing skills. During the project, UniSA's Learning and Teaching Unit developed additional generic online resources to support reflective practice which could be incorporated into future classroom activities. 74 In addition, group discussion of written work and peer feedback on writing was introduced into tutorial classes in Contract B.
Moving Forward
E-portfolio learning will be crucial to UniSA Law School's plans to develop level 3 capstone courses. The level 3 curriculum will incorporate a professional experience course that will allow students to choose between engaging in clinical experiences, international or local internships with organizations such as the Red Cross or Amnesty International; working with barristers and solicitors on trial management; or creating multimedia material for community legal education. All of these options incorporate substantial experiential learning and reflection, for which e-portfolios will be ideally suited. 75 Elective courses in the other subject fields will also be required to incorporate a significant experiential element in student learning activities and assessment.
Building Communities of Practice
In 2009, UniSA took over hosting of Pebblepad and began linking Pebblepad to its student management system, acquiring 2,000 new user accounts. The pilot program which commenced in the law program in 2008 was extended to fourth year occupational therapy students, service learning in the Australian Defense Force, recording of service learning experiences in the School of Natural and Built Environments, recording of professional development in the Global Experience Program, and first year engineering students.
A community of practice within UniSA was established using Wikis and the UniSA learning management system, UniSANET. The UniSANet site contains material on reflective practice accompanied by online tutorials designed to facilitate reflective practice and writing, examples of how Pebblepad can be integrated into the learning management system, examples of webfolios and profiles which facilitate self-assessment of graduate quality attainment, information regarding the creation of gateways and general information about each pilot project.
Staff at UniSA also began working closely with staff from the Royal Melbourne Institute of Technology (RMIT), which also piloted Pebblepad in 2009. RMIT has established a national Pebblepad users group comprised of representatives from UniSA, RMIT, Victoria University, La Trobe University, Flinders University, the University of Tasmania, Swinburne University of Technology and the Queensland University of Technology. The user group met and discussed matters of pedagogy, e-portfolio practice and technical aspects of Pebblepad. A webfolio for the group has been established on Pebblepad and a Wiki at RMIT where participants can exchange resources such as reflective practice templates and assessment rubrics and provide each other with advice. Through Pebblepad, the national user group also links to e-portfolio practitioners in the United Kingdom. In addition, UniSA and RMIT have joined forces to pilot the use of Turnitin with Pebblepad to deter plagiarism.
Conclusion
Thus, while the assessment literature strongly supports the value of e-portfolios for law students, evidence from our pilot program remains thin that the e-portfolio pedagogy leads to deeper learning and professional identity development. Furthermore, there must be significant investment in the development of learning materials, activities and assessment, as well as promotion, to successfully implement e-portfolios. Consequently, a degree of resilience will be required by those seeking to introduce e-portfolios, whether in a single course or across the whole of the law programs, especially where there are few e-portfolio champions on staff and where stakeholder (student and employer) confidence in the technology and its pedagogic value is low.
For those contemplating using this tool, we recommend the following:
1. Determine whether the e-portfolio will primarily be used as a learning and teaching tool, a showcasing tool or an institutional tool or a combination thereof.
2. If the e-portfolio is primarily a learning and teaching tool, decide who will control its content-we think the student should own and control the content.
3. Ensure that the tool integrates seamlessly with the institution's student management and learning systems. Student ownership and control also requires instruction regarding appropriate use and disclaimers for unlawful content.
4. The tool chosen should not require too much customization and/or servicing. In other words, academic staff and students should be able to easily use and customize their e-portfolios. Therefore, the more social networking options such as blogging and collaboration mechanisms the tool can offer the better.
5. Third parties such as legal practitioners and others who might work with students in experiential learning settings should be able to access and provide feedback on e-portfolio content.
6. Introduce the tool slowly and support its use with multiple materials, including:
• Computer based tutorials allowing students to experiment with the tool's operations;
• Hard copy screen grabs showing students how to use the tool;
• Hard copy of reflective writing exemplars;
• Classes and/or galleries where exemplars can be demonstrated;
• Learning activities explaining the rationale of e-portfolio pedagogy;
• Learning activities explaining self evaluation, reflection and personal development planning; and
• Formative assessment followed by summative assessment of e-portfolio postings and reflective writing 7. Invite members of the legal profession to offer feedback to students' learning and resumes.
8. Promote e-portfolios to practitioners at legal careers fairs.
9. Form communities of practice within and outside of the institution to share experiences, information, templates and so on.
Participating in the commencement of a new school, new program and new pedagogy has been exciting and rewarding. Armed with what we have learned, we will continue using e-portfolios and believe that in the capstone year of our program they will prove advantageous for our new graduates.
